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A QUICK ONE PAGE GUIDE FOR PARENTS/CARERS

At Foxfields Academy every child has special educational needs, and everything we do is
designed to support them.
We aim to help every pupil:
e Make meaningful progress from their starting point
e Develop communication, independence, and life skills
o Feelsafe, supported, and valued
We celebrate small steps and have high expectations for every child.

What support will my child receive?
All pupils have an Education, Health and Care Plan (EHCP). This means your child will receive:
e A curriculum tailored to their needs
e Adapted teaching to support how they learn best
o Support with communication, independence, and emotional regulation
e Access to therapies (e.g. speech and language, occupational therapy) where
appropriate.
Support is regularly reviewed to make sure it is effective.

How do we understand your child’s needs?
We build a full picture of your child by:
e Talking with you and listening to your views
e Reviewing EHCPs and previous reports
e Observing and assessing your child in school
This helps us plan the right support and learning pathway.

How is progress measured?
Progress looks different for every child. We focus on:
e Small, meaningful steps
e Communication and interaction
e Independence and life skills
e Emotional wellbeing
We regularly review progress and adjust support as needed.

Working in partnership with you
You are a key part of your child’s education.
We will:
o Keep you informed about progress
e Involve you in EHCP reviews and planning
e Listen to your views and work with you



Preparing for the future
We support pupils to develop:
e Independence and like-skills
e Communication and social skills
o Confidence for life beyond school

Need support or have concerns?
Please contact:
e Your child’s class teacher
e The SENCO (Louise Lewis — louise.lewis@foxfields-cit.co.uk )
o The Headteacher Ashley Caress — Ashley.caress@foxfields-cit.co.uk )

We are here to help and will always work with you to support your child.

For more information, please see our full SEND Policy below or contact the school directly.
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SECTION 1: OVERVIEW
STATUTORY COMPLIANCE
This policy complies with:

Children and Families Act 2014
SEND Code of Practice (0-25 years)
Equality Act 2010

SEND Regulations 2014

This policy should be read alongside:

Safeguarding Policy
Behaviour Policy
Accessibility Plan
Medical Needs Policy
Curriculum Policy

The school contributes to the Local Authority Local Offer.

VISION AND ETHOS

At Foxfields Academy, we are a specidalist setting where all pupils have SEND. Our vision is to
ensure that every pupil makes meaningful progress from their individual starting points, with a
strong focus on developing key life skills such as communication, independence, emotional
regulation, and physical development.

We are committed to:
e high aspirations for all pupils
e recognising small-step progress as significant
e preparing pupils for adulthood and life beyond school

SEND is embedded across all aspects of school life, including teaching, curriculum, behaviour,
safeguarding, and assessment.

AIMS
We aim to:

Ensure all pupils receive their full entittlement as outlined in their EHCP
ldentify, assess and provide for SEND effectively

Enable access to a broad, balanced and relevant curriculum
Support pupils to make meaningful progress from their starting points
Promote pupil voice and independence

Work collaboratively with parents, carers and external agencies

DEFINITION OF SEND

At Foxfields, we adopt the definition of Special Educational Needs as set out in the Children and
Families Act 2014 and the SEND Code of Practice (0-25):

“A child or young person has special educational needs if they have a learning difficulty or
disability which calls for special educational provision to be made for him or her.”



A child has a learning difficulty or disability if they have significantly greater difficulty in learning
than others of the same age, or a disability which prevents or hinders them from making use of
facilities generally provided. All pupils attending Foxfields have an Education, Health and Care
Plan and therefore require specialist, personalised provision to meet their needs.

BROAD AREAS OF NEED
These areas help us understand pupils’ needs. Many pupils will have needs in more than one area

Communication and Interaction
Pupils with needs in the area of communication and interaction have difficulty in communicating
with others. This may include challenges in understanding language, expressing themselves, or
using communication effectively in social contexis.
Pupils may:

e have difficulty understanding what is being said to them

e struggle to express their thoughts and ideas

e experience challenges in social interaction, including interpreting social cues

e Examples of needs include but not limited to:
Autism Spectrum Condition (ASC)
Speech, Language and Communication Needs (SLCN)
Developmental Language Disorder
Social communication difficulties

o Selective mutism

These needs may impact on a pupil’'s ability fo access learning, form relationships, and engage
with the curriculum.

O O O O

Cognition and Learning
Pupils with cognition and learning needs may learn at a slower pace than others of the same age
or have specific difficulties that affect their ability to acquire, retain, and apply knowledge and
skills.
Pupils may:

¢ have difficulty with literacy, numeracy, or problem-solving

e require additional fime, repetition, and structured teaching

e experience challenges with memory, processing, or generalisation

e Examples of needs include but not limited to:
Moderate Learning Difficulties (MLD)
Severe Learning Difficulties (SLD)
Profound and Multiple Learning Difficulties (PMLD)
Specific learning difficulties such as:
Dyslexia
Dyscalculia

o Dyspraxia

These needs may affect progress across the curriculum and require adapted teaching
approaches and personalised learning pathways.

O O O O O

Social, Emotional and Mental Health (SEMH)
Pupils with social, emotional and mental health needs may experience difficulties in managing
their emotions, behaviour, and social interactions, which can impact on their ability to learn.



Pupils may:
o find it difficult to regulate their emotions
e display behaviours that challenge
e experience anxiety, low mood, or other mental health needs
¢ have difficulty forming and maintaining relationships
e Examples of needs include but not limited to:
Attention Deficit Hyperactivity Disorder
Anxiety Disorder
Depression
Attachment difficulties
Trauma-related needs

O O O O O

These needs may be influenced by a range of factors, including early experiences, frauma, or
underlying conditions, and require supportive, relational approaches.

Sensory and/or Physical Needs

Pupils with sensory and/or physical needs may have a disability or impairment that affects their

ability to access learning and the physical environment.

Pupils may:
e have visual or hearing impairments
e experience physical disabilities affecting mobility or coordination
¢ have sensory processing difficulties that impact on engagement
e Examples of needs include but not limited to:

Cerebral Palsy

Visual impairment

Hearing impairment

Multi-sensory impairment

Physical disability

Sensory processing difficulties

O O O O O O

Co-occurring needs

We acknowledge that many pupils present with co-occurring (co-morbid) needs, meaning that
difficulties in one area may overlap with orimpact upon others. As such, provision is always based
on a holistic understanding of the child, rather than a single diagnosis.

Pupils’ needs frequently span multiple areas and may change over time. The school recognises
that co-occurring needs are common, and therefore adopts a holistic, person-centred approach
to assessment, planning, and provision. Provision is not determined by a single diagnosis but by a
detailed understanding of each pupil’s strengths, needs, and starting



SECTION 2: ROLES AND RESPONSIBILITIES

All staff at Foxfields Academy share responsibility for ensuring that pupils with SEND
receive high-quality provision and achieve the best possible outcomes. SEND is a
whole-school responsibility and is embedded in all aspects of school life.

Headteacher (Ashley Caress) has overall responsibility for SEND provision within the
school and ensures that it is central to the school’s vision, culture, and strategic
development.
In line with the Headteachers’ Standards, the Headteacher will:
e Ensure that all pupils, regardless of need, have access to a broad, balanced,
and ambitious curriculum
e Promote a culture of high expectations and inclusion for all pupils
e Ensure that statutory duties in relation to SEND are met, including compliance
with the SEND Code of Practice
e Ensure that appropriate provision is in place to meet the needs of all pupils
with SEND
e Monitor the quality of education and provision for pupils with SEND
e Ensure that staff are appropriately trained and supported to meet pupils’
needs
o Deploy staff and resources effectively fo maximise impact and promote
independence
e« Work in partnership with parents, carers, the frust, and external agencies
e Ensure that safeguarding arrangements take full account of the additional
vulnerabilities of pupils with SEND

Special Educational Needs Coordinator (SENCO) (Louise Lewis)
The SENCO is responsible for the day-to-day operation of SEND provision across the
school.
They will
¢ Oversee the implementation of this policy and ensure consistency across the
school
e Ensure that provision meets the requirements of pupils’ EHCPs
e Lead on the graduated approach (Assess—Plan-Do-Review)
o Support staff in identifying, assessing, and meeting pupils’ needs
e Monitor the quality and impact of provision and interventions
e Maintain accurate and up-to-date records
e Coordinate and contribute to EHCP reviews
e Lidise with external professionals and ensure their recommendations are
implemented
e Support staff training and professional development
o Work closely with the Headteacher and senior leaders to evaluate SEND
provision
e« Work in partnership with parents and carers



o Work alongside the Designated Safeguarding Lead to support vulnerable
pupils

Teachers are responsible and accountable for the progress and development of all
pupils in their class, including those with SEND, in line with the Teachers’ Standards.
Teachers will:
e Plan and deliver high-quality, adaptive teaching that meets the needs of all
pupils
o Setsuitable learning challenges and respond to pupils’ diverse learning needs
o Use assessment effectively to inform teaching and monitor progress from
individual starting points
e Implement strategies and interventions as outlined in EHCPs and support plans
o Work closely with support staff to ensure effective delivery of provision
o Conftribute to the graduated approach by identifying needs, planning
provision, and reviewing impact
e Maintain high expectations for all pupils
e Promote independence and avoid over-reliance on adult support
o Communicate regularly with parents and carers
o Contribute to EHCP reviews and share relevant information
o Create asafe, supportive, and inclusive learning environment

Support Staff play a key role in delivering provision and supporting pupils’
engagement and independence.

Support staff will:
o Implement planned strategies and interventions under the direction of the
teacher

e Support pupils to access learning and develop independence

e Use agreed communication systems and approaches

e Provide feedback to teachers on pupil progress and engagement
o Support the delivery of therapy programmes where appropriate

o Contribute to assessment through observation and recording

e Promote positive relationships and support emotional regulation

e Maintain high expectations for all pupils

Parents and carers are key partners in supporting pupils with SEND.
The school recognises the importance of working collaboratively with families.
Parents and carers are expected to:
e Share relevant information about their child’s needs, strengths, and changes
in circumstances
e Engage with the school and attend meetings, including EHCP reviews
e Support their child’s learning and development at home where possible
e Communicate any concerns or changes in need
The school will:
o Keep parents and carers informed about their child’s progress



e Involve them in planning and decision-making
e Listen to and value their views

The Trust
The trust has a strategic role in ensuring that the school meets its statutory
responsibilities.
The trust/governing body will:
e Ensure that the school complies with SEND legislation and guidance
e Hold leaders to account for the quality and effectiveness of SEND provision
e Monitor outcomes for pupils with SEND
o Ensure that appropriate resources are allocated to support pupils’ needs
e Appoint a designated SEND link governor
e Review this policy regularly
e Ensure that SEND remains a key priority within school improvement

All Staff
All staff have a responsibility to support pupils with SEND.
All staff will:
o Contribute to a fully inclusive school environment
e Maintain high expectations for all pupils
e Be aware of individual pupils’ needs and support strategies
e Engage in ongoing professional development
e Promote pupils’ independence, wellbeing, and dignity

SECTION 3: CORE PRACTICE

ASSESSMENT
Pre arrival information:

Prior to starting, leaders ensure that they have sufficient information about a pupil
from their previous setting to support and effective transition including Transition
documents, discussions with prior setting, attend PEP’s where possible, discussions
with parents / carers.

On entry information:
All pupils are assessed on entry to establish a robust baseline.
Assessment tools include:

e NGRT (New Group Reading Test)



NGMT (New Group Maths Test)

CAT 4 Assessment

GL Assessment Dyslexia Screening

Phonics Screening

Termly assessments in Reading, Writing and Maths

Assessment also includes:

EHCP review information

Parent/carer contributions

External professional reports

Observational and engagement-based assessment

Assessment at Foxfields is continuous and formative and embedded within daily
teaching. It is responsive to pupils’ changing needs.
Staff use a range of approaches, including:

e observation of engagement and behaviour
e assessment of small-step progress
e work scrutiny and practical outcomes

Assessment focuses on:
e what pupils know, can do, and understand
e how pupils learn and engage
e progress in foundation skills, including communication, independence,
emotional regulation

Assessment is used to:

inform individualised planning and teaching

set meaningful, achievable targets linked to EHCP outcomes
adapt provision where progress is limited

ensure pupils are appropriately challenged

Staff regularly review assessment information to ensure that:
e provision remains effective
e Dbarriers to learning are identified and addressed
e pupils continue to make progress from their starting points
e pupils continue to make progress towards EHCP outcomes

Where progress is limited, the school will:

analyses possible barriers

adapt strategies and provision

seeks additional advice where necessary
seek views from pupils and parents/carers



IDENTIFIYING UNMET OR CHANGING NEEDS

At Foxfields we recognise that pupils’ needs are not static and may change over
time. In addition, some pupils may present with unmet or previously unidentified
needs, including those without a formal diagnosis.

We are committed to maintaining a proactive and responsive approach to
identification, ensuring that all pupils receive appropriate and effective support.

Staff remain alert to:

e changes in behaviour or presentation

e reduced engagement or motivation

e emerging barriers to learning

e not making expected progress from their starting point

e current strategies or provision not having the intended impact
e a mismatch between need and provision

REFERRAL PROCESS

At Foxfields, class teachers have primary responsibility for identifying and responding
to pupils’ needs. Where concerns arise regarding a pupil’s progress, engagement, or
wellbeing, teachers will follow a structured process to refer concerns to the SENCO.

Referral to the SENCO is part of a graduated response and ensures that concerns
are identified early, explored thoroughly and responded to appropriately.

A referral should be made when there is evidence that quality first teaching is not
impacting on a pupil making progress from their starting point or that a pupil’s
presentation indicates possible unmet, undiagnosed, emerging or changing needs.

Before making a referral, teachers are expected to have implemented high-quality,
adaptive teaching strategies and gathered evidence of strengths and areas of
difficulty and discussed this with parents/carers.

Referrals to the SENCO should include clear, detailed information with description of
concerns and strategies already implemented and where appropriate pupil views to
support accurate assessment and planning.

Following referral, the SENCO will review the information provided, observe the pupill
where appropriate and discuss next steps with staff and determine whether current
provision should be adjusted, further assessment is required or external advice is
needed.



GRADUATED APPROACH

The school uses a graduated approach to meeting pupils’ needs through a
confinuous cycle of:
e Assess: identifying needs through assessment and observation
e Plan: setting clear, measurable targets linked to EHCP outcomes
o Do: delivering provision through high-quality teaching and targeted support
e Review: evaluating the impact of provision and making necessary
adjustments
This cyclical process ensures that provision is regularly reviewed and refined so that it
remains effective and responsive.

PROVISION MAPPING

The school maintains individual provision map which outlines the range of support
available to pupils.
Provision is organised into five Waves:
e Wave 1: Universal provision: high-quality teaching and support available to all
pupils
e Wave 2: In class targeted support that is additional or different to the peers in
their class
e Wave 3: In school targeted support that is specialist for identified need
e Wave 4: External agency support
e Wave 5: Gifted and Talented support and challenges

The provision maps are reviewed regularly to ensure that support remains
appropriate, effective, and responsive to pupils’ needs.

QUALITY FIRST TEACHING
High-quality feaching is the foundation of provision for all pupils.

Teaching is:
e Highly personalised and adapted to meet individual needs
o Structured, consistent, and predictable
e Focused on engagement and accessibility

Strategies may include:

Visual supports

Augmentative and Alternative Communication (AAC)
Structured routines

Sensory adaptations



Teaching prioritises the development of communication, engagement, and
readiness fo learn.

A Typical Day in Practice

A typical day includes structured routines, consistent adult support and clear
expectations. Learning is broken into manageable segments with movement and
regulation opportunities embedded throughout. Staff use relational approaches,
visual supports and flexible groupings to maintain engagement. Emotional check-ins
and regulation strategies underpin learning to ensure pupils are ready to access the
curriculum.

INTERVENTIONS AND IMPACT

The school implements a range of evidence-informed interventions to support pupils’
individual needs.
All'interventions are:

o Carefully selected based on identified need

o Clearly planned with defined outcomes

o Time-limited and subject to regular review
The impact of interventions is systematically monitored through assessment,
observation, and progress towards EHCP outcomes.

Where interventions are not demonstrating sufficient impact, provision will be
reviewed and adapted accordingly. The school ensures that all additional support
conftributes to meaningful progress from pupils’ starting points.

THERAPY INTEGRATION

The school adopts an integrated approach to therapeutic support, recognising its
essential role in enabling pupils to access learning and develop key skills.

The school works in partnership with a range of external professionals, including but
not limited to:

e Speech and Language Therapists

e Occupational Therapists

e Educational Psychologists

e Visually Impaired / Hearing Impaired Team
e Art Therapists (private)

e Play Therapists (private)

e Drama Therapists (private)

e CAMHS

e Blaby Mental Health Support Team

e Gosh Boys



Therapeutic input is incorporated intfo daily practice through both direct and
indirect delivery models.

Recommendations from professionals are used to inform:

¢ Individual targets and outcomes
e Teaching strategies and approaches
e Environmental adaptations

Staff are supported to implement therapy programmes consistently, ensuring that
therapeutic provision is embedded across the school day.

MONITORING PROGRESS AND IMPACT

The school maintains a robust system for monitoring pupil progress and the
effectiveness of provision.

Progress is evaluated through:
e Achievement of EHCP outcomes
e Progress against individual targets
e Levels of engagement and independence
e Qualitative and observational assessment

Senior leaders regularly review assessment information to:

e Identify trends and patterns

o Evaluate the effectiveness of provision

e Ensure consistency across classes and key stages
The school is committed to ensuring that all pupils make meaningful progress relative
to their individual starting points.

EDUCATION, HEALTH AND CARE PLAN (EHCP) REVIEWS

The school fulfils its statutory responsibilities in relation to the review of Education,
Health and Care Plans.

Annual Reviews are conducted in accordance with statutory guidance and within
required tfimescales.

The review process includes conftributions from:

Parents and carers

Relevant professionals

School staff

The pupil, where appropriate

Where necessary, inferim or emergency reviews may be convened in response to
significant changes in need or provision.



All reviews focus on:
e Progress towards outcomes
¢ The continued appropriateness of provision
e Planning for next steps and future transitions

Working with Parents and Pupils
The school recognises the importance of working in partnership with parents and
carers.

Parents and carers are:
e Regularly informed of their child’s progress
e Actively involved in planning and review processes
e Encouraged to share information about their child

The school values parental knowledge and seeks to work collaboratively to achieve
the best outcomes for pupils.

The school is committed to ensuring that pupils’ views are represented and
considered.

Pupil voice is gathered through:
e Individual communication systems (One Page Profile / Scaled Scoring
Questionnaires / Non Verbal Assessment Cards)
o Observations of preferences, responses, and behaviours

Pupil views are used to inform planning, provision, and review processes.

Following the review, the school submits the required documentation to the Local
Authority within statutory fimescales.

BEHAVIOUR AND RELATIONAL PRACTICE
Foxfields adopts a trauma-informed, relational approach to behaviour.

Behaviour is understood as communication

Staff prioritise de-escalation, co-regulation and relationship-building
Consistency and predictability underpin practice

Individual behaviour and risk plans are in place where required
Sanctions are proportionate and restorative in nature

The school promotes:

e Emotional regulation skills
e Positive relationships



e Safe, supportive environments

PROVISION
Provision includes:

e 1:1, small group and whole class teaching

e Therapeutic input (SALT, OT, EP — external agencies)

e In-house — ELSA / Draw & Talk Therapy / Lego Therapy)

e In-house — external agencies — Reflexology / Talk Therapy / Noise Academy
e Behaviour and emotional regulation support

Alternative and Off-Site Provision
Where appropriate, pupils may access:

Enstruct Alternative Provision

Invent Alternative Provision

New Leaf Triangle Alternative Provision
U-neek Learning Alternative Provision
Unigminds Alternative Provision

The school maintains full responsibility for:

e Quality assurance of provision
o Safeguarding oversight

e Monitoring attendance, engagement and progress
e Regular communication with providers

Placements are reviewed regularly to ensure suitability and impact.

SECTION 4: PARTNERSHIP AND EXPERIENCE

WORKING WITH PARENTS/CARERS

e Regular communication

e Involvement in EHCP reviews

e Collaborative decision-making

The school values open communication and works collaboratively with families

to achieve the best outcomes.

PREPERATION FOR ADULTHOOD

Preparation for adulthood is embedded from the earliest stages, in line with the
SEND Code of Practice. The school places a strong emphasis on preparing pupils for
adulthood.



Provision is designed to support the development of:
e Independence and self-care skills
e Communication and social interaction
¢ Community access and participation
For older pupils, this includes:
e Careers education
e Life skills programmes
e Transition planning

Preparation for adulthood is embedded across the curriculum and linked to EHCP
outcomes.

TRANSITIONS

The school recognises that transitions can be challenging for pupils with SEND and
ensures that they are carefully planned and supported.

This includes:

o Sharing detailed information between settings

e Providing visits and familiarisation opportunities

e Developing individual transition plans
Transition support ensures continuity of provision and reduces anxiety for pupils and
families.

INCLUSION AND ENRICHMENT

The school is committed to ensuring that all pupils have access to a broad and
balanced range of experiences.
Pupils are supported to participate in:
e Educational visits
e Enrichment activities
e  Community-based learning
Appropriate adjustments are made to ensure full inclusion and accessibility.



SECTION 5: SAFEGUARDING AND ACCESS

SAFEGUARDING

The school recognises that pupils with SEND may be more vulnerable to harm.
Safeguarding procedures are adapted to ensure they are accessible to all pupils,
including those with communication needs.

The school:
e Provides appropriate emotional and mental health support
e Uses relational and trauma-informed approaches
e Ensures all staff are tfrained in safeguarding

Safeguarding is embedded across all aspects of school practice.

Safeguarding Leadership

« DSL: Megan Richardson

Deputy DSLs:

o Ashley Caress (Headteacher)

o Louise Lewis (Assistant Headteacher / SENCO)

o Scott Hamilton (Assistant Headteacher)

o Ruth Lloyd (HSLO)

e Jo Urry (HSLO)

e Rebecca Pridmore (Safeguarding and Pastoral Mentor)
o Natalie Thompson (The Parks Lead)

ATTENDANCE
The school recognises that SEND may impact on attendance and is committed to
supporting pupils to attend regularly.
The school:
o |dentifies barriers to attendance at an early stage
o  Works in partnership with families fo provide appropriate support
o Adopts flexible approaches where necessary

The focus is on improving attendance over time and ensuring pupils feel safe and
supported in school. The school works with external agencies where appropriate to

support attendance.

ACCESSIBILITY



The school ensures that pupils are able to access the curriculum, environment, and
wider opportunities.
This is achieved through:

o Adaptation of the physical environment

e Use of specialist resources and equipment

e Provision of appropriate communication support

The school aims to remove barriers to participation and promote equality of access.
This work is supported by the school’'s Accessibility Plan.

MEDICAL NEEDS AND RISK MANAGEMENT

The school supports pupils with medical and complex needs in accordance with
statutory guidance and in line with the school’s Supporting pupils with health needs

policy.

This includes:
e The development and implementation of individual healthcare plans
o Completion of appropriate risk assessments
e Ensuring staff are trained to meet specific medical needs
School works closely with families and health professionals fo ensure safe and
effective support.

Safeguarding Practice

All concerns are reported immediately via agreed systems
DSL oversight ensures timely intervention

Multi-agency working supports vulnerable pupils

Escalation follows safeguarding policy and statutory guidance

SECTION 6: SYSTEMS AND ACCOUNTABILITY

DOCUMENTATION AND RECORD KEEPING
The school maintains accurate, up-to-date, and confidential records for all pupils.
This includes:

e EHCP documentation
e Individual support and behaviour plans



e Assessment information
e Reports from external professionals

Access to records is restricted to appropriate staff, and confidentiality is maintained
in line with data protection requirements. Information is shared with parents and
professionals where appropriate, in line with data protection requirements.

STAFF TRAINING AND DEVELOPMENT

The school is committed to ensuring that all staff are appropriately trained to meet
the needs of pupils with SEND.

Training includes — but is not limited to:

o SEND-specific strategies and approaches (Adaptive Teaching)

e Behaviour and emotional regulation (Trauma Informed Practice / Emotional
Coaching / Team Teach)

o Safeguarding

Training is ongoing, practical, and evaluated for its impact on pupil outcomes.
COMPLAINTS

The school aims to resolve concerns promptly and effectively.
Parents and carers may raise concerns through:

e The class teacher

e The SENCO

e Assistant Head Teachers

e Deputy Head Teachers

e The Headteacher

All concerns are taken seriously and addressed in accordance with the school’s
complaints procedures.

If concerns are not resolved, parents may follow the school’'s formal complaints
procedure.

POLICY REVIEW
This policy is reviewed on an annual basis.
The review process is led by senior leaders and involves input from relevant

stakeholders, including governors or the tfrust.

The policy is updated in response to:



e Changes in legislation or guidance
o Feedback from staff, parents, and professionals
o Evaluation of current practice



